                    








School of Cognition, Language and Special Education

Faculty of Education
                      Course code:   3041CLS

Course title:   English Curriculum A 

School: Cognition, Language & Special Education 

1.0
Degree Program for which this course is designed: 

            Bachelor of Education (Secondary)

2.0       Year and semester to which this Course Outline applies:       

            Year 3 Semester 1, 2003

3.0
Status of course  

This is the first of two complementary courses concerned with the preparation of preservice secondary English teachers. The course aims to introduce beginning English teachers to various accounts that are currently available at international, national and state levels about English as a curriculum formation and its relation to literacy and language education. A related aim is to develop in beginning English teachers the knowledge, skills, and critical understandings necessary for planning and implementing effective teaching, learning, and assessment practices in the secondary English classroom. 


Specifically, the course focuses on strategies for planning and implementing theoretically informed, practicable and suitably demanding English lessons within a work unit. Strategies for drawing on a diverse range of textual resources including multimedia texts are examined.  Also integral is the concern with assessment of student performance, both formative and summative.  In this way, attention is on planning both within a lesson and over an extended time period.  It is expected that on successful completion of this course, students will be able to manage the English curriculum cycle, from planning, through to implementation, assessment, evaluation and reporting.   


A complementary course, English Curriculum Studies B, is offered in second semester and further extends the insights and abilities developed in this course in the areas of program planning, implementation and assessment. 

4.0        This is a 10-credit points course.

5.0 Staff:  Ray McGuire                  


         Contact details to be advised

            Assoc.  Prof.  Claire Wyatt-Smith 3875 5744  c.wyatt-smithf@Griffith.gu.edu.au     

6.0 Lecture/tutorial times


Lecture  Monday 11.00 - 12.00 


Lecture venue: M15_3.13    

Tutorial groups: (approximately 25 students per tutorial group) 


Group 1: Monday   M09_2.124      12.00 - 14.00 


Group 2: Monday   M10_ 2.14       15.00 - 17.00


Group 3: Wednesday M10_3.26    14.00 - 16.00 

            Group 4: Wednesday M15_1.15    16.00 - 18.00

7.0       OBJECTIVES

On completion of this course students will be able to:

             (i)
interrogate the approaches adopted in relevant English syllabus documents including the Senior English Syllabus (2002), Queensland Years 1 to 10 English Syllabus (1994), and draft materials on English Outcomes for Years 1 to 10; 

     (ii)
critically examine approaches to English curriculum design in relation to the theoretical terrain of language and literacy research and pedagogy;   

 (iii)
understand the teaching, learning and assessment frameworks of relevant curriculum documents; 


  (iv)
plan and implement lessons in English (Years 8-12);


  (v)
plan English units appropriate for a secondary class (Years 8-12); and

              (vi)
demonstrate a knowledge of and an ability to employ a diverse range of       

                    assessment practices, including those for formative and summative purposes.   

8. 0    CONTENT 


symbol 183 \f "Symbol" \s 6 \h
Assumptions about language, literacy, and language learning, in and out of school 


symbol 183 \f "Symbol" \s 6 \h
Effective pedagogy in English


symbol 183 \f "Symbol" \s 6 \h
Current curriculum documents, as mentioned above  

           symbol 183 \f "Symbol" \s 6 \h  
Planning a Work Unit 


symbol 183 \f "Symbol" \s 6 \h
English Language Study  


symbol 183 \f "Symbol" \s 6 \h
Range and Balance in a Class Program


symbol 183 \f "Symbol" \s 6 \h
Ways of reading verbal, visual, multimedia texts


symbol 183 \f "Symbol" \s 6 \h
Critiquing the range of Instructional Approaches, including cultural heritage, 

growth, genre and other critical-cultural approaches

            symbol 183 \f "Symbol" \s 6 \h
Assessment of critical thinking, language modes, and genres 

Technological literacy: computer software and tools in the language classroom (e.g., internet, email, CD Roms) 

9.0
TEACHING METHODS

The course will be presented as a one-hour lecture and a two-hour tutorial each week, organised around the four-week practice teaching block. Weeks one to seven inclusive are designed as preparation for block practicum in English classes.  You expected to attend the full three hours of contact time each week.  If on a particular occasion you are unable to satisfy this requirement, you should contact Mr Ray McGuire. 

           In the lectures and tutorials you will investigate ways of teaching English and produce lessons and units, with sample materials being provided for critical discussion in tutorials. You will also have opportunities in tutorial workshops to plan worthwhile formal and informal assessment activities.  The post-practicum teaching period (weeks 12 and 13) is designed to build on school experiences and to consolidate the knowledge and skills necessary for designing and implementing effective teaching and assessment plans. 

10.0
ASSESSMENT

For successful completion of this course, two assessment items are required.  Item 1, weighted at 30%, focuses on the planning and development of lessons within an English Unit.  Item 2, weighted at 70%, builds on this, the focus being on planning and development of a complete unit of work.   


Item 1 is designed to fulfill Objectives (i) to (iv) while Item 2 is designed to fulfil Objectives (i) to (vi).

The weighting of these items takes account of the developmental nature of learning in this course.  

Refer to Appendix One and Appendix Two for specific guidelines and statements of standards related to the assessment items.

ASSESSMENT ITEM 1 

Weighting:  30%
Due Date:  Week 5 – March 31 Part A 

       April 2 Part B – to be submitted in the designated assignment box                  

Assessment Item 1 will consist of two parts.  Part A will comprise questions that require short responses of approximately 50 to 100 words each.  Part A will be completed in the scheduled lecture in Week 5 and submitted to the lecturer on March 31 at the conclusion of the examination time.  Part B will be in the form of a take-home examination and will comprise a question requiring an extended response.  Students are to complete Part B in the format provided.   Both parts of Assignment Item 1 will focus on aspects of the course dealt with in Weeks 1-4, namely,

· The nature of English curriculum and pedagogy – theoretical understandings, including the characteristics of a critical socio-cultural approach  

· What is meant by critical literacy approaches

· Lesson planning – relevant classroom planning models and definitions of key syllabus terms 

· Lesson planning – sequencing activities

This item will be marked against the stated criteria that appear later in this outline.  

ASSESSMENT ITEM 2 
Weighting:
70%



Due Date:
End of Week 13   

This assessment option consists of 3 main parts.  These are as follows: 
1.  A written rationale for the proposed unit for any year level 8 to 12.  The rationale is to provide a detailed, analytic account of the selected unit focus and the theoretical bases of the instructional approaches adopted in the unit.  Attention is to focus on showing how the learning opportunities, textual resources, and assessment practices in the unit are worthwhile and appropriate for the intended students, and in accordance with the relevant syllabus document.    

(Required length: approximately 2000 words).

2.  An outline of teaching, learning and assessment for one term (approximately 8 weeks). 
3. Two assessment tasks (one written and one spoken), with an accompanying statement of outcomes (if the unit is written for Years 8 to 10) or a statement of criteria and standards (if the unit is written for Years 11 and 12).  The appropriate evaluative framework must be used in each case and the ways in which the outcomes or criteria and standards are formulated must be in accordance with current relevant syllabus materials.    
Students may choose to complete this item by working in a pair or individually.  Students working in pairs must accompany their assignment with a signed statement indicating the contribution each student has made to each of the above-mentioned parts.    

Referencing and bibliography are required.

For Assessment Item 2 it is appropriate to draw upon lesson plans and other materials that you developed during practicum, where these are in accordance with the assessment requirements outlined above.  However, all materials gathered on site are to be fully acknowledged. The details of the specifications must be in accordance with the framework presented in the relevant lecture and tutorial. Also, you are not to reproduce the assessment grids obtained at your practicum school or any other school site.  The assessment item and accompanying statement of criteria and standards/outcomes must be your own work.    

Please note that the unit of work that you develop should be suitable for implementation in the year level you have designated.  The unit focus for this unit is not to be the single text used in the course (Looking for Alibrandi) or any other single text.  Units that do not satisfy this requirement will not be assessed.  

A statement of authentication must be attached to the completed assessment item on submission.  A statement of the assessment criteria for this task appears as appendix B.  This is also to be attached to your submitted assignment.  
11.0
SET TEXTS
The set texts are available for purchase from the bookshop. 

Sawyer W., Watson, K., & Gold, E. (1998).  Re-Viewing English.  Sydney: St Clair Press.

Board of Senior Secondary School Studies, Queensland (2002) English Senior     

      Syllabus in English. Brisbane: Author

Department of Education, Queensland (1994) English in Years 1 to 10 Queensland   

       syllabus  Brisbane: Author.

3041CLS: Curriculum Studies A Supplementary Readings

Please note: The current draft English outcomes can be viewed at the Queensland  Studies Authority website.    

Highly recommended:
Department of Education, Queensland (1994) English in Years 1 to 10 Queensland   

       syllabus materials: A guide to genres in English.   Brisbane: Author.
Other Supporting Texts:

Key Journals (see library collections):  

English in Australia

The Australian Journal of Language and Literacy

English in Education  

Linguistics and Education    

Australian Education Council (1994).  A statement on English for Australian schools. Carlton: Curriculum Corporation.             

Australian Education Council (1994).  English - A curriculum profile for Australian Schools.  Carlton: Curriculum Corporation. 

Freebody, P., & Luke, A. (1990).  Literacies’ Programs: Debates and demands in cultural context. Prospect 5(3), May, 1990.  

Freebody, P., Ludwig, C., & Gunn, S. (1995).  Everyday literacy practices in and out of schools in low socio-economic urban communities.  Griffith University: Centre for Literacy Education Research. 

Javed, S. (1996).  Internet guide for language and literacy teachers and researchers.       Belconnen, ACT.: NLLIA.   

Johnson, G. (1996).  What counts as teaching? A discursive account of an English teacher’s writing.  Australian Journal of Language and Literacy 19(2): 154-166. 

Lankshear, C. Gee, P., Knobel, M., & Searle, C. (1997).  Changing literacies.  Buckingham: Open University Press.  

Lo Bianco, J., & Freebody, P. (1997).  Australian literacies: Informing national policy on literacy education.  Belconnen, ACT: Language Australia.   

Luke, A., & Gilbert, P. (1993).  Literacy in contexts: Australian perspectives and issues. 


St. Leonard’s, N.S.W.: Allen & Unwin.  

Meiers, M. & Wyatt-Smith, C.M. (1996) (Eds). Survey the national scene: the English statement and profile, and more.  English in Australia, 117.

Meiers, M. (1994).  Exploring the English Curriculum Statement and Profile for Australian schools.  Melbourne: Australian Literacy Federation.

Muspratt, S., Luke, A., & Freebody, P. (Eds.) (1997).  Constructing critical literacies: Teaching and learning textual practice. St. Leonard’s, N.S.W.: A& Unwin.

Wyatt-Smith, C.M. (1995) Writing Pedagogy and Competing Conceptualisations of     


Student Achievements.  Technical Report No. 1.  Griffith University: Centre for Literacy Education.

Wyatt-Smith, C.M. (2000).  The English/Literacy Interface in senior School: Debates in Queensland.  English in Australia, 127-128: 71-2000.  

3041 CLS LECTURE AND TUTORIAL PROGRAM 

Please note the following:

· The table below refers to teaching weeks as outlined in the Academic Calendar, Faculty of Education 2003.

· The Practice Teaching Period occurs in weeks 8-11 inclusive    

· Set reading guidelines for Sawyer, W., Watson, K., & Gold, E. (1998). Re-Viewing English
· Set guidelines for supplementary reading

Core reading: 

· Lecture and Tutorial handouts

· Articles from Re-Viewing English

· Supplementary readings 

· Relevant Syllabuses

· Sample units of work 

The novel Looking for Alibrandi will be used as a focus for examining lesson planning in the tutorial in week 2.  Please read it and bring a copy of the text to the tutorial.   

The examination given in the lecture in Week 5 will focus on content covered in Weeks 1 to 4 inclusive.

PROGRAM

	Week 1 


	L:
	English curriculum:  What’s informing practice in English classrooms?- an overview of English pedagogies  

Core Reading:

Thomson (pp.2-17) in Re-Viewing English

Macintrye (2002) ‘English: The State of the Art’   
Corcoran (1996) ‘Four Portraits of the literature teacher’ 



	
	T:
	Discussion of course outline, including assessment requirements. 

Lesson planning (1) – pedagogies in the classroom  

Core Reading: 

Gee (1999) ‘An introduction to Discourse Analysis 

Duffield (2000) ‘Aboriginal alienation, attendance and achievement’ 

Nakarta (1995) ‘Building a Big Picture’ 

Extension reading: Matters et al (1999) ‘Differences in achievement between boys and girls in Australian secondary education’ 



	Week 2 
	L
	Qld syllabus documents – relevant planning frameworks and models

Core Reading: 

English Senior syllabus (2002)  

Other materials provided by lecturer from English syllabus Years 1-10 (1994]
                 

	
	T
	Lesson planning (2) - sequencing classroom activities 
Designing purposeful classroom activities with specified objectives for engaging students – focus on Looking for Alibrandi 
Core Reading:

Thomson (pp.188-190); Mitchell; Watson & Gold (pp.193-202) in 

Re-Viewing English

Duke (2000) ‘A Panoramic Pedagogy in the Teaching of Current Literacies’ 



	Week 3
	L
	Senior English Syllabus – language framework (discourse, genre, register and textual features) and objectives

Core Reading: 

Rationale and objectives of English Senior Syllabus  (2003)

Wyatt-Smith (2002)  ‘Moving beyond ‘English and Literacy’ to ‘English Literacies’: Bringing together the study of texts and social practices’ 

	 
	T 
	Unit planning - deconstructing a unit of work

Core Reading: 

Unit – supplied in tutorial 

Handout on systemic grammar

Durant (pp. 90-100); Morgan (pp.154- 164); Stephens (pp.164-173) in Reviewing English

Turner  (2000)   ‘Popular culture and the English Teacher’ 



	Week 4 
	L
	Senior English Syllabus – Identifying the theoretical bases of reading practices - a sociocultural approach 

Core Reading: 

Doecke (pp. 46-56); Adams (pp. 57-74); Peel (pp.75-84); Misson (pp 85-89) in Re-Viewing English 



	
	T:
	Reading practices – focused learning episodes

Reading

Watson (pp. 134-141); Watson (pp.142-153); Watson (pp. 182-187) in 

Re-Viewing English

Mellor and Patterson (2000) ‘Critical practice: Teaching Shakespeare’ 

	Week 5
	L:
	Examination  – focus on work covered in Weeks 1-4



	
	T:
	Finding a unit focus - working in groups 

Reading: Sample units of work (Handout)



	Week 6
	L:
	Senior English Syllabus: Teaching and assessing – the case for explicitly stated standards and criteria  

Core Reading:

(a) Writing Texts

Reviewing English, Section iv (pp 204-261), especially, Richardson (pp. 229-239); Barnsley (pp. 240-257)
(b) Assessment principles and practices in the secondary English classroom
Bechervaise (pp. 328-339) in Re-Viewing English

Sadler (1986) ‘The case for explicitly stated standards (Supplementary Readings)

Wyatt-Smith (2000) ‘Giving Criteria and Standards Pedagogic Bite’



	
	T: 
	Assessment framework – standards- and criteria-based assessment 

Exit criteria and relationship to task specific statements of criteria and standards 

Wyatt-Smith (1995) ‘Writing Pedagogy and Competing Conceptualisations of Student Achievement’

Wyatt-Smith & Murphy (2002)  ‘An Australian Proposal for Doing Critical Literacy Assessment: The case of writing’



	Week 7

	L:
	Years 1-10 Draft Syllabus in development

Outcomes-based assessment principles and practices in the secondary English classroom



	
	T:       
	Years 1-10 Draft Syllabus in development (continued)

 

	Week 12
	L:
	Unit planning continued - resources 



	
	T:
	Unit planning – resources continued

Exemplars discussed in terms of their use in informing teaching, learning, and assessment.

Focus on task demands: how to monitor 'increasing task complexity' and assessment conditions

Reading

Sawyer (pp.190-192) in Re-Viewing English.
Oracy and Drama section 5 (pp.264 -306) in Re-Viewing English. 


	Week 13
	L & T 
	Workshopping assignment 2 

Resources for the teaching of English cont’d

Students are expected to locate relevant resources for use in their second assessment item

Current projects that relate to English e.g. New Basics; Productive pedagogies and other Literate Futures initiatives; Stella

Core Reading:

Articles related to the Stella project

Gill (1998) ‘Beginning Teachers as Experts in the Making’ 

	
	
	


3041CLS - ENGLISH CURRICULUM STUDIES A

STANDARDS FOR  ASSESSMENT ITEM 1  

A+:
  
Comprehensive understanding of theoretical issues and policy principles 


  
Exceptional application of understanding in an English classroom context

Exceptional use of appropriate terminology

A:

Very well developed understanding of theoretical issues and policy principles


  
Very good application of understanding in an English classroom context

Very well developed use of appropriate terminology 

B:
          Developed understanding of theoretical issues and policy principles


  
Good application of understanding in an English classroom context

Developed use of appropriate terminology 

C:

Developing understanding of theoretical issues and policy principles


  
Some application of understanding in an English classroom context

Adequate use of appropriate terminology 

D:

Limited understanding of theoretical issues and policy principles  


  
Limited demonstrated ability to apply understandings in an English classroom context

Inconsistent use of appropriate terminology 

E:

Insufficient understanding of theoretical issues and policy principles 


  
Very limited ability to apply understandings in a stated English classroom context

Little or no use of appropriate terminology 

APPENDIX B 

3041 CLS  - ENGLISH CURRICULUM STUDIES A

ASSESSMENT CRITERIA AND STANDARDS FOR ASSESSMENT ITEM 2

Due Date: 

THE FOLLOWING STATEMENT OF STANDARDS IS TO BE ATTACHED TO THE ASSIGNMENT, TOGETHER WITH AN AUTHENTICATION STATEMENT CONCERNING THE ORIGINALITY AND OWNERSHIP OF THE WORK. 
1. Unit Rationale (to be written as an exposition of approximately 2000 words)

Demonstrated knowledge and understanding of principles and practices in English language and literacy education in secondary schooling informed by relevant research and syllabus documents including the Senior English Syllabus (2002) and the draft English outcomes for Years 1-10, in respect of the following:

· the selection of a unit focus

· awareness of language and literacy as social practices 

· the need to cater for individual learners

· an inclusive curriculum

· creating opportunities for using a diverse range of text types including media and multimedia texts (a web site is to be included as a text)  

· formative and summative assessment practices.

2. Body of Unit

The demonstrated ability to construct a unit of a term's length (approximately eight weeks) that: 
· involves students in a variety of suitably challenging, worthwhile real-life or lifelike learning activities.  List briefly approximately 20 focused learning episodes, each consisting of content to be covered, a possible teaching-learning strategy, and an appropriate resource.  The pattern of episodes must show a knowledge of literacy as a social practice.  Five are to be elaborated, showing more detail how they implement specified objectives/outcomes.  It is important that at least two of the elaborated episodes show clearly how literacy is understood and taught as a social practice.  
· sequences these learning activities according to the three phase model (orientating, enhancing, synthesising) of the syllabus, demonstrating continuity of learning over the term 
· has the potential to generate lessons appropriate for nominated year level and group (NB lesson plans are NOT required)
· recognises the social, interactive nature of learning
· recognises the interrelatedness of language modes (reading, writing, listening, speaking, viewing) in meaning making
· includes a range of textual resources (including a web site) and human resources appropriate for objectives and students

· provides clear and specific detail, as appropriate

· is practical and ready for implementation, where appropriate.

3. Student assessment items

The demonstrated ability to design a suitably challenging (a) spoken and (b) written assessment task and write a statement of criteria and standards informed by the Senior English Syllabus (2002) or a statement of outcomes relating to the draft English outcomes materials.  

4. Ability to communicate ideas clearly and concisely, using accepted linguistic conventions.
STATEMENT OF STANDARDS:  ASSIGNMENT 2

(Please note: A consistent referencing system and bibliography are required.) 

A+  


· Assignment shows a comprehensive understanding of the principles of relevant syllabus documents, as well as of relevant research on language and literacy.

· Assignment shows exceptional application of these principles in a stated English classroom context, using an appropriate unit focus. 

· Rationale is extremely well developed with extremely appropriate use of support material, including syllabus and other references.  

· Extremely comprehensive treatment of learning experiences and assessment sections.

· Consistent and highly appropriate use of use of syllabus terminology throughout.

· Excellent achievement of all points listed in Appendix B: 2.

· Extremely well developed design of criteria and standards in accordance with the relevant syllabus Senior Syllabus in English (2002) or outcomes in draft English materials.  

· Understanding of relevant course matter has been communicated clearly and concisely, using accepted linguistic conventions throughout.

· Extremely appropriate format and presentation of unit, including the choice of evaluative framework 

A

· Assignment shows a very well developed understanding of the principles of relevant syllabus documents, as well as of relevant research on language and literacy education

· Assignment shows very effective application of these principles in a stated English 

      classroom context, using an appropriate unit focus.

· Rationale is very well developed with very appropriate use of support material, including syllabus and other references.  

· Very comprehensive treatment of learning experiences and assessment sections.

· Well developed and very appropriate use of syllabus terminology.

· Very high achievement of all points listed in Appendix B: 2.

· Very well developed design of criteria and standards in accordance with the relevant syllabus Senior Syllabus in English (2002) or outcomes in draft English materials  

· Understanding of relevant course matter has been communicated clearly and concisely, with consistent use of accepted linguistic conventions.

· Very appropriate format and presentation of unit, including the choice of evaluative framework 
B

· Assignment shows a well developed understanding of the principles of relevant syllabus documents, as well as of relevant research on language and literacy education. 

· Assignment shows effective application of these principles in a stated English classroom context, using an appropriate unit focus.

· Rationale is mostly well developed with highly appropriate use of support material, including syllabus and other references.  

· Comprehensive treatment of learning experiences and assessment sections.]

· Developed and appropriate use of terminology.

· High achievement of all points listed in Appendix B: 2.

· Effective design of criteria and standards in accordance with the relevant syllabus Senior Syllabus in English (2002) or outcomes in draft English materials  

· Understanding of relevant course matter has mostly been communicated clearly and concisely, using accepted linguistic conventions.

· Appropriate format and presentation of unit, including the choice of evaluative framework 

C

· Assignment shows some understanding of the principles of relevant syllabus documents, as well as of relevant research on language and literacy education.

· Assignment shows some application of these principles in a stated English classroom context, using an appropriate unit focus. 

· Rationale is, in the main, developed with adequate use of support material, including syllabus and other references.  

· Adequate treatment of learning experiences and assessment sections.

· In the main adequate and appropriate use of syllabus terminology.

· Satisfactory achievement of most points listed in Appendix B: 2.

· Appropriate design of criteria and standards in accordance with the relevant syllabus Senior Syllabus in English (2002) or outcomes in draft English materials  

· Understanding of relevant course matter has, in the main, been communicated clearly and concisely, using accepted linguistic conventions.

· Appropriate format and presentation of unit, including the choice of evaluative framework

D
· Assignment shows limited understanding of the principles of relevant syllabus documents, as well as of relevant research on language and literacy education.

· Assignment shows limited demonstrated ability to apply these principles in a stated English classroom context, using an appropriate unit focus  

· Rationale is partially developed with inclusion of some support material, including syllabus and other references. 

· Partial treatment of learning experiences and assessment sections.

· Inconsistent and inappropriate use of syllabus terminology.

· Demonstrated weaknesses in some points listed in Appendix B: 2.

· The specified criteria and standards or statement of outcomes as per the relevant syllabus are inappropriate in parts  

· Understanding of relevant course matter has been communicated with lapses in clarity and in the use of accepted linguistic conventions.

· Inappropriate format and presentation in parts.  

E

· Assignment shows inadequate understanding of the principles of relevant syllabuses, as well as of relevant research on language and literacy education. 

· Very limited ability to apply these principles in a stated English classroom context, using an appropriate unit focus. 

· Rationale is inadequate with little or no inclusion of support material, including syllabus and other references. 

· Inadequate treatment of learning experiences and assessment sections.

· Insufficient use of syllabus terminology.

· Demonstrated weakness in several points listed in Appendix B: 2.

· Criteria and standards or stated outcomes as per the relevant syllabus are inappropriate. 

· Understanding of relevant course matter has been communicated with many lapses in clarity and in the use of accepted linguistic conventions.

· Inappropriate format and presentation.

APPENDIX C

TUTORIAL ACTIVITY: SELF-ASSESSMENT OPPORTUNITY 

This semester you are encouraged to monitor your developing knowledge and understandings about teaching English in the secondary classroom. The expectation is that you will take the opportunity to examine your development as an English teacher by reflecting on what you have learned in the course of assessment items 1 and 2.  

Attention could focus on your emerging strengths in planning and also on those aspects of planning that need further support and development.

In the space below, please provide a reflective account of your learning to date, with a view to this material being helpful to you and your lecturer.    
APPENDIX D 

3041 CLS - ENGLISH CURRICULUM A

ASSESSMENT POLICY AND PROCEDURES

Assessment for the two assignments will be based on the criteria and standards developed for each task, as supplied in this Outline.  Item 1 is worth 30%, and Item 2 is worth 70%.  Your achievement in the two items will be considered and you will consequently be awarded a final grade for the unit on a scale from High Distinction to Fail.

Students' achievement in this course will be judged against the following statement of standards that are derived from the University's descriptions of standards. 

High Distinction (HD) – comprehensive  performance  

To be awarded High Distinction, the student must show comprehensive performance in all areas of the course.  The student must indicate comprehensive understanding of language and literacy research and policy, and extremely well developed skills in applying this understanding to classroom practice.  The student must also demonstrate an extremely high level of interpretative and analytical ability in relation to theory-practice relationships. 

Distinction (D) -  very highly developed performance

To be awarded Distinction, the student must show a very high level of understanding of language and literacy research and policy, and very highly developed skills in applying this understanding to classroom practice.  The student must also demonstrate a very high level of interpretative and analytical ability in relation to theory-practice relationships.

Credit  (C )  - good performance 

To be awarded Credit, the student must show a high level of understanding of language and literacy research and policy, and highly developed skills in applying this understanding to classroom practice.  The student must also demonstrate a high level of interpretative and analytical ability in relation to theory-practice relationships. 
Pass (P) - satisfactory performance 

To be awarded Pass, the student must show a satisfactory level of understanding of language and literacy research and policy, and adequate skills in applying this understanding to classroom practice.  The student must also demonstrate satisfactory interpretative and analytical ability in relation to theory-practice relationships. 

Pass conceded (PC)
At this standard, the work shows limited performance, indicating partial understanding of language and literacy research and policy.  There is partial development of skills in applying this understanding to classroom practice and some evidence of interpretative and analytical ability.  The student must also demonstrate some interpretative ability in relation to theory-practice relationships.  

Fail (F) 

Unsatisfactory performance indicating an inadequate understanding of basic course matter; failure to develop relevant planning and other pedagogical skills; insufficient evidence of interpretive and analytical ability; and failure to achieve the objective of the course.  

Other grades which may be awarded are: 

                Fail, No Submission (FNS)

Did not present any work for assessment, to be counted as failure

                Withdrawal with failure (WF)   


Moderation

To ensure parity of standards, moderation procedures involving a sample of items from each tutorial group will be carried out by teaching staff and the course convenor before being returned to students.

Submission Procedures

Each assignment is to be submitted by the due date.  It is to have attached the relevant statement of criteria and standards.  The assignment is to be handed to the Lecturer or submitted at the designated assignment box. 


Request for an Extension

See Faculty of Education: Policy on Extensions and Submissions for Assessment Items and Assignments.  A written request for extension must be presented to your Lecturer before the due date.  Students are advised to attach relevant documentation (a doctor’s certificate) to support their written request.  Other study or work commitments do not constitute grounds for requesting an extension.  If an extension is not formally requested prior to the submission date and a late submission is made, the assignment will not be accepted for grading unless exceptional circumstances apply.   


Attendance

This is a 9-week course.  Satisfactory attendance at all sessions, both the lectures and the tutorials, is an essential requirement of successful completion of this course. Weekly attendance rolls will be taken. If you are unable to attend a lecture or tutorial session, you are to advise the Lecturer.   
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