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99 i |nC|paIs In England Ireland Canada, the
USI \EW:Zealand and Australia

- 5( anadlan teachers
S50 asp|rant and incumbent leaders in a Texas
__—:f =iasters course for principal preparation

— ® 120 aspirant and incumbent school leaders In
Australia

e 3000 Texas Secondary School Students




Westeach and lead! from WheMWeE,
2re - as persons — and So it s

igdeerieiit toNaIeVWAeISEIVESAVEll
22nd to remain open to new

SEzrning throughout our lives

= Tihe emotions are a vital avenue
to understanding oneself
(Greenberg & Paivio, 1997)




MEEAGESNIPI IS, a Igh wire act:
; volves the continuous balancinepor
plex and CempELng mtere‘S‘ts anad
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IMNERONNERYAGCIRERIRINGS =

- Jns‘_{f 0 fellowers
NEEPIND the faith
Lv mtalnlng composure
;‘- aklng decisions
e Sharlng authority
== Trusting others
® Trusting self

® Being worthy of others’ trust
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Rcnronline forumithat Was prpose. bhuilt
BIREXPIPANO e CIPLIONS Of IEadership

WILAFPKINCIPAIS and head teachers in
=olana, lreland, Canada, United States,

& New Zealand and Australia

Key learnings




Emotional Control:

Essential
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Ieditionaldistancerand even
cligdeglgfeel petween principals
- and teachers

Seems to be required by the
traditions of school culture




IR —

Caught In the midale:
Actlng as the gatekeeper
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- Between policy imperatives and
the daily round




The pressures for
( rformat|V|ty aré enormous
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ne Of them but separate

The conductor
The chameleon
The benevolent dictator
Captain Kirk and the good mother/father




ople see the pPosition and
= Aot the person
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Bllcadersitenditorremain
ersonally and professionally
ISolated.
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Er ot'o_hal Controll
and
Emotional Labour

(Hochschild, 1983)

Masking and manufacturing emotions:
It just goes with the territory . . .
but It takes a toll
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_sl‘_"ormatively the “feeling rules’ create an
Smoetionally laundered professional discourse

i

The notion of ‘professional” as
Unemotional Is a dangerous fallacy:
emotions are not optional
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e ENemeERu teNefiect upen
WIE TEEling rules’ in your work
Setting.

Wihat IS emotion’s place In your
organisational culture?




I EN e atvE O e et Werareractually
IEElg ana to felgn fieelings we are not having

hlle Often necessary and even desirable in
B Education - can create a divided self

- e result of continuous emotional labour of
this kind, especially in relation to our
professional peers, is emotional numbness
(Hochschild, 1983) and its side effect:
relational detachment




can lead to a
‘dis-integrated’ self.

Emotional numbness
IS rarely far behind.
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r/r caIIy In school cultures the Sjlence about
_eal fieelings Is co-maintained te ensure

OIInALYEd Imembersnip. 1. the community.

Yet ironically, the result Is

_dis-Integrated selves and relationships robbed
of the richness in genuine candour and
authentic communication about the things
that matter the most!

Roland Barth calls them the ‘undiscussibles’.




WHELSHETE IS something Andy Hargreaves and
RUiDawe dubbed “contrived collegiality”
= (1994)

\When we cannot discuss the things about which we
feel most strongly, we have become mired in a
politically pathetic wasteland that serves to preserve
the status quo.

For deep change to occur,
a change in the way we think and feel,
and make sense of ourselves and each other
IS needed.
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mg-ehmag‘e-me'aﬂsvdistu fo)lgle

yIesstatus quo — there Is bound
'o pe resistance and fallout.

If-you are truly leading, you are
going to get splattered. . . .




|'am my school

Criticism of the school feels
personal
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2 Ine rofessmnal S|Ience on the emotions
of | adershlp can cut off our access to
i Ch needed sources of renewal and

£plenlshment
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S Projessional Silence on

I Emotions: A paradox

The dichotomy between the way teachers
and leaders believe they must seem, and the
way as fully functioning individuals, they need

to be. Emotional control is one thing.
Emotional numbness is quite another.
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> Oujf motlons keeps US connected to the
feloy i of the self, and our ‘moral centre’
l\/l golls D. R. (1998). 7/he rfabric of self:

A fheory oI etriics and emotions. New
.-s___':-.—aven Yale.

"
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— ®\hen we disconnect from our emotions
— Wwe disconnect from a terribly important
guidance system and soon we begin to

lose our way . . .







B Emotional wounding

It's Inevitable
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IReNmId air crisis, put your own

J,</r mask Offirst ——
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- a'_r@._;y connected 10 yeUr Inner meaning
WO PrOcesses IS just like putting on
""oxygen mask.

| #,:_—ou iave to look after yourself in order to

= —--'_
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= be able to continue to look after others
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[he Wounoeasseaner:

ichard Ackermanrand Pat Maslin-Ostrowski
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gnlsmg Woundlng
\rf owledglng the wound
- Fﬁ Iectlng Upon the impact of the wound

'.-'.-—'-
=

i
A, —
e i -

ﬂfa-'Damage and withdrawal

= — Defensiveness and protectionism
— [Loss ofi trust




BEoNTiding meaningfully with trusted others
' connected with healing energies

QUIETEeliection

- r renewal and deep ongoing learning
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F s Flndlng the courage
® Addressing the feelings of fear and shame

- ard




Em_g' gnal meaning making:

P ——— i —— .

> Belple proactlvely counter cultural 0)Y,
Orr—‘%‘ klng e sllence on emotions

2 16] unter Intuitively moving through the

= ¢ gnals ef emotional ‘danger’

| "Processmg the pain
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REWENNING the wounaing

J/{O’“ |ence -

_As al opemng
r\n pportunlty
~ FJj “purposeful storying and re-storying

= A chance to reconnect and go deeper

= Anropportunity to rediscover and engage
with oeur higher self

® An Invitation to grow . . .




BISCOVENNG| the learning moment
& a wounding experience

.

trust that one’s integrated ‘self’ can
survive and even thrive even under
pressure.




WihEnWe learni to trust that our
Jr egrated whole selves are safe

We can afford to trust others
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\/\ e-e’aﬁ-aﬁﬂeve-a-geﬁumely
& on-anxieus presence”

3 'riedman . H. (1985). Generation to generation. New York: The Guilford Press.

= Thls IS the greatest gift we can offer — our presence
_;i:?:— = o, our ability to be truly with another, even when
== the person seems antagonistic (which we are
encouraged to label as ‘being difficult’. )

—y ==
I-'"'_,--.:h.

Martin Buber calls this is the “I — Thou” relationship.
The reverence for the ‘The Other’
honours the wholeness in all of us.




'f;tjing troLgh: the emotions wWe retain
RolIFEntitlement to be fully integrated.
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DISEOVENING the powWer
gigEieuenal meaning making
ZSAINEliESsionall Practice

FINDING “THE ZONE"

7N
pnores srow.\\)
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ORGANIZATIONAL

—

WHERE PERSONALNEEDS, PROFESSIONAL
INTERESTS AND OSGANZATIONALGOALS
CONVERGE,

CREATES

FLOW

Figure 1. Where personal needs, professional interests and organisational goals
converge.
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e e pErSen el proiessional androrganisational
difffEnsionsiof Whnoiwe are, are aligned, we come
AIVE by increasing the chances of experiencing

I {otal engagement and joy in our work.




e Oif timelessness and effortlessness,
| referred to as

Hor

(Csikszentmihalyi, 1990)
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Em_g' gnal Episteniolegies™
EflY onal Way/s of knowmg —

"ff tlonal knowledge

« AINCES O perspectives from which to
perlence emotions
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Em_ ional Epistemologies®

= O) fional S|Ience
— rdance and denial powered by shame.

rr otional absolutism

& feeling rules” dictate rewards and punlshments used to retain
SIIence stifle dissent and garner seeming support

***“TTansmonal emotional relativism

.-n—-

~—~— discovery of the meaningfulness of emotion

~® Resjlient emotional relativity

— the embrace of emotional meaning making as a mode of seeing
and being




With students
With parents
With professional peers
With superordinates




The reinforcing spiral ‘progression’ of connected emotional knowing

©B. Beatty 2002.
"— Unexamined m—

- \' ‘ emotional self

S——
emotional

.
-

.

'estorying (Beattie, 1995) self by sharing of self ‘

~ as emotional

— Cc nectmg with the other through the emotional self ’

Reconnecting with the self through the emotional other \’

Connecting with the self and other through the
emotional self as emotional knower

— deepening emotional wisdom ‘,
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Rgrandre-steryingseurselves™
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- B 2l tlvely reflectmg upon and sharing our

ze- ual father than sub-textual, We put on
e agenda - rather than leave
:T = angwshlng In a subterranean hidden
" ~agenda - the real needs we all have for
~~ Jespect, care and support for the
Lnobstructed pursuit of professional
possibilities.




Wihien we trust that we are
~ safe, we can thrive




IR —

gV Safe 0o you feel In your

i professional setting?

Who or what fosters your sense of safety?
Who or what threatens It?

Reflect for a moment about the sources of these
feelings, both external and internal.

By doing this you are going tfirough the emotions. You
are emotional meaning making.




Trusiigssigglelels

IR —

2 [rusT among adu/z‘s " schools IS predictive
Of STdeEnt performance
1 ~perhaps the largest study of its kind -
;-: 3 10/ year study of more than 400 Chicago
= elementary schools - high levels of trust
~ among adults were consistently correlated

with the top quartile schools
(Bryk & Schneider, 2002)
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DE r 0 trust _—

Fse annen Moran & Hoy(1998)
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> Bl volence
_ablllty
o mpetence

—a

onesty

“The more interaction the more opportunities
to build trust by building relationships
grounded in experience and learning first
hand that people are trustworthy.




BESUEShip activities
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el Collaboratlon opportunltles
I SF re I decisionmaking
> C mmunlcate opennly and freely

—ay

- accessible

-l. -'_ '\_-
“._‘- __‘,-—'-

=9 Demonstrate respect, care and
professional support

® Create organisational conditions that
foster confidence and promote
communication




rlo\ 10" Tischannen="\Mern:

SErEINSIEIESHIN Ve S 00 SCIoBIS N
S ey developed' a scale to measure

h'en tlere was a greater perceived level
_,_.-t.-_:::ef tIfUSt 1R a school, teachers had a greater
= gense of efficacy—the belief in their ability
— to affect actions leading to success.

... .'_
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2 TS tended 10 be PEervasive: wWhen
Legn fiers trusted! their principal, they also
v\ rermore likely to trust staff, parents,

i d students.
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. Iine tudles alse suggested that faculty.
rr¢> Jnrparents predicted a strong degree
of r arent teacher collaboration.




IERgreater the trust between principals and
Eerr hers the greater the trust among teachers
nd teachers, teachers and students and

teachers and parents.

With trust,
it Is far more likely that true collaboration

will occur.




jeachers and their leaders:

 —

ol

1=
e

e —al

=

Looking through the lens of
emotional meaning making




PROFESSIONAL

SUPPORT




Respect: Approval is
offered from the
superordinate position as
evaluator

Care: Open, sensitive

communication and

| collaboration creates

relationship

Professional support:
Capabilities of teacher are
upheld, extended, or
developed




| Leading
v_\ﬁ‘ TeachemEmotions i Mind

(Leithweod & Beaity, 2008)

ERpIRSatistaction and' Morale

5 am SARXIety and Burnout

> |p fvldual and! Collective Self-efficacy
G
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eOmmItment and Engagement
__e acher Motivation and Educational Reform
Settmg Directions and Developing People

s Redesigning the organisation and Managing the
Instructional Program

® | eader emotions

=
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P
Stlldent sense of connectedness

with'school

P ——— i —— .

nt engagement and academlc optimism

Sur essful Scheols are physically, socially and
er Tlonally Safe and Healthy schools

| udent sense of connectedness with school and

ﬂﬂsense 0ft belonging with peers comes through

s their relationships with teachers and in a shadow
effiect, through shared perceptions of the

trustworthiness of school leaders




Teacher
support

Confidence

. in school
Trust In

leaders

Sense of
Belonging
with Peers

Academic
Engagement




Leader Trustworthiness

Peer connectedness




lLeadership Is EVEryonesss o

[esponsIpILY.

P ——— i —— .

SNIMENEAdING edge IS the personal
CONNECLON We experience in relationship
Wit OLErs




IENEONT Line, offleadersiip
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\/\/J out 2l sense of PErsonal safety,
Seauvity and openness to new learning
0:4 OMmE blocked




IENEONT Line, offleadersiip
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- 3/ -creatlng and maintaining
ectatlons that every person Is entitied
rr e g WOrk In progress, worthy of
B=espect, care and support and considered
_" > fOr thelr ideas and aspirations, the cultural
clrrency In our schools can shift

dramatically
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IMERETONt Line.of-leaderstiip™

P ——— i —— .

boratlve culture bundlng IS profeundly
rrrrﬂ By valuing and honouring the

oI OCESS 0f emotional meaning making and

= rowdlng it with a place of honour, ar the

e »

=

“table; and squarely and explicitly on the
—dgenaa.
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ERIROLIr Students, ourteachers our ..

saients and ourselves, it all begins

Jrurl“- | - N—
- Emotlonal Leadership in Action Takes

Courage
eCounter-intuition and

Commitment to Connectedness.




Thankyou




